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Des	
  Plaines	
  District	
  62	
  
•  Approximately 5,000 students in grades Pre-K – 8 
•  Eight elementary schools, two middle schools, one 

K-8 school, one ELC 
•   Approximately 400 certified teachers 

Our	
  Purpose	
  for	
  	
  
Performance	
  Tasks	
  

O To benchmark assess our students’ writing 
abilities 

O To demonstrate an increase in rigor and 
expectations to both teachers and students 

O To prepare students for assessments that 
utilize multiple texts, including videos 

O To meet expectations of CCSS and PARCC 
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CCSS	
  and	
  PARCC	
  Expectations	
  
CCSS Shift 2 PARCC Components 
O Reading and writing 

grounded in evidence 
from text, literary and 
informational 

O Literary Analysis Task 
O Research Simulation 

Task 
O Narrative Task 

Development	
  of	
  PT’s	
  
O District-wide Common Core Committee 
O Reviewed performance tasks already created in 

other states 
O These provided a model as a foundation for the 

remaining tasks created by CCSS Committee 
O Identified rubric to be used for each grade level 

and genre 
O Created spreadsheet to record students’ scores 
O K-2 tasks were translated for bilingual students 

Task	
  Sample	
  –	
  3rd	
  Grade	
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Rubric	
  sample	
  
Teaching and Learning Branch 

 

Theresa Bennett/Denise Weiner/Denise Allen DRAFT  Document Control # 2012/05/15 dated 5/29/2012 

Informational or Explanatory Text-Based Writing Rubric 
Grade 3 

 
 Score of 4 Score of 3 Score of 2 Score of 1 

R
ea

di
ng

/ 
R

es
ea

rc
h 

2 
× 

__
_ 

= 
__
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The writing – 
� makes effective use of available 

resources 
� effectively uses relevant and sufficient 

text support from the resources with 
accuracy 
� uses credible sources* 

The writing – 
� makes adequate use of available 

resources 
� uses relevant and sufficient text 

support from the resources with 
accuracy 
� uses credible sources* 

The writing – 
� makes limited use of available 

resources 
� uses relevant and sufficient text 

support from the resources with 
accuracy 
� inconsistently uses credible sources* 

The writing – 
� makes inadequate use of available 

resources 
� fails to use relevant and sufficient text 

support from the resources with 
accuracy  
� attempts to use credible sources* 
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= 
__

_ 

The writing –  
� addresses all aspects of the writing 

task with a tightly focused and detailed 
response 
� skillfully develops the topic using facts, 

definitions, and details that are 
relevant and sufficient 

The writing –  
� addresses the writing task with a 

focused response 
� develops the topic using facts, 

definitions, and details that are 
relevant and sufficient 

The writing – 
� addresses the writing task with an 

inconsistent focus 
� inconsistently develops the topic 

using facts, definitions, and details 
that are relevant and sufficient 

The writing –  
� attempts to address the writing task 

but lacks focus 
� develops the topic using facts, 

definitions, and details that are 
irrelevant and/or insufficient 
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= 
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The writing – 
� effectively introduces the topic 
� groups related information together 
� effectively uses linking words and/or 

phrases to connect ideas with 
categories of information 
� provides an effective concluding 

statement or section 

The writing –  
� introduces the topic 
� groups related information together 
� uses linking words and/or phrases to 

connect ideas with categories of 
information 
� provides a concluding statement or 

section  

The writing – 
� may introduce the topic 
� has a progression of ideas that may 

lack cohesion (i.e., list-like, rambling, 
or repetitive) 
� inconsistently uses linking words 

and/or phrases to connect ideas 
within categories of information 
� provides a sense of closure 

The writing – 
� identifies the topic 
� has little or no evidence of purposeful 

organization 
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× 
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= 
__
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The writing – 
� demonstrates a well-developed 

command of standard English 
conventions 
� skillfully employs language and tone 

appropriate to audience and purpose 
� has sentences that are skillfully 

constructed with appropriate variety in 
length and structure 

The writing – 
� demonstrates a command of standard 

English conventions; errors do not 
interfere with understanding 
� employs language and tone 

appropriate to audience and purpose 
� has sentences that are generally 

complete with sufficient variety in 
length and structure 

The writing – 
� demonstrates a limited and/or 

inconsistent command of standard 
English conventions; errors may 
interfere with understanding 
� inconsistently employs language and 

tone appropriate to audience and 
purpose 
� has some sentence formation errors 

and/or a lack of sentence variety 

The writing – 
� demonstrates a weak command of 

standard English conventions; errors 
interfere with understanding 
� employs language and tone that are 

inappropriate to audience and 
purpose 
� has frequent and severe sentence 

formation errors and/or a lack of 
sentence variety 

 
*if applicable 

Ideas (Both Student and Author) 

Voice, Word Choice 

Organization 

Sentence Fluency, Conventions 
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Data	
  Collection	
  

Common	
  Components	
  of	
  all	
  
Performance	
  Tasks	
  

O Standards are aligned and identified in 
teacher directions 

O Lists of materials and locations are provided 
O Timeline identified 
O Multiple texts and a video, except for 

Narrative tasks 
O Suggested teacher prompts 

Implementation	
  –	
  Year	
  1	
  
O Introduced to Administrators and Teacher Leaders 
O Identified assessment windows for administration 

of each genre 
O The first set of tasks developed served as pre-tests 

O Developed a FAQ document for administration 
guidelines, accommodations and modifications 

O Conducted inter-rater reliability sessions for each 
genre 

O Gathered feedback and revised tasks 
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Implementation	
  –	
  Year	
  2	
  
O Reviewed procedures for administration with 

teachers 
O Developed additional tasks to be used as 

post tests 
O Revised curriculum maps to align with task 

administration and genre focus 

Implementation	
  –	
  Year	
  3	
  
O Working on providing authentic opportunities 

for students to use technology. 
O https://sites.google.com/a/d62.org/3rd-

grade-info-pre/ 

What	
  Can	
  I	
  Do	
  Now?	
  
Teachers… Administrators… 
O Identify a rubric aligned to 

a genre and CCSS. 
O Identify three pieces of text 

(one video) on the same 
topic. 

O Using the CCSS for your 
grade level, develop a 
question students will 
respond to based on 
reading. 

O Be prepared to teach 
through the task. 

O Bring to teachers and/or 
Instr. Serv. Dept. 

O Determine if this is a 
priority right now. 

O Create a plan of how to 
develop tasks, whether 
guiding teachers 
through the process 
individually, or creating 
common assessments. 
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Resources	
  
O Performance Task Samples:  

http://readingandwritingproject.com/resources/
assessments/performance-assessments.html 

O Delaware Rubrics:  
http://www.doe.k12.de.us/aab/
English_Language_Arts/writing_rubrics.shtml 

O PARCC Sample Prototypes  
http://www.parcconline.org/samples/item-task-
prototypes  


